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ZusammenfassungZusammenfassungZusammenfassungZusammenfassung 
 
Die vorliegende Untersuchung beschreibt die Herausforderungen, welche SchulleiterInnen, 
LehrerInnen und SchülerInnen in Aus- und Weiterbildungen im sozialen und pflegerischen Bereich 
im Unterricht mit heterogenen Gruppen begegnen. Dabei wurden Einzel- und Gruppeninterviews 
in der Region Berlin-Brandenburg in Einrichtungen des Diakonischen Werkes durchgeführt.  
Die Ergebnisse zeigen, dass in diakonischen Einrichtungen im Vergleich zur Restbevölkerung eine 
relativ geringe Anzahl von Menschen mit Migrationshintergrund lernt. Zu den berichteten 
Problemen des Lernens in einer anderen als der Muttersprache kommen Probleme der 
Gruppendynamik in heterogenen Klassen. Die gruppendynamischen Erscheinungen zu präziser 
analysieren und gezielt intervenieren zu können, waren weitere benannte Herausforderungen. 
Gender-Aspekte spielen ebenfalls eine Rolle, da Frauen im sozialen und pflegerischen Bereich 
überrepräsentiert sind. Eine weitere Herausforderung ist das als nicht ausreichend empfundene 
länder-, kultur- und religionsspezifische Wissen der Lehrenden. Im Zusammenhang damit wurden 
Fragen geäußert, wie individuell bedeutsames Lernen bei Lernenden aus fremden wie bekannten 
kulturellen und sozialen Hintergründen zu ermöglichen sei.  
 
Stichworte: Bildung, Migration, Unterrichtsmethoden 
 

summarysummarysummarysummary    
 
The study describes the challenges, met by managers, teachers and participants of vocational 
training institutes within heterogeneous groups in the social sector. Single and group interview 
methods were used for questioning institutions belonging to “Diakonisches Werk Berlin 
Brandenburg schlesische Oberlausitz1” in the area Berlin and Brandenburg.  
The results show that compared to the rest of the population a relatively few amount of migrants 
attend a training in the institutions of the Diakonisches Werk. It was reported, that language 
problem and group dynamics influence the learning process in heterogeneous groups. To analyze 
and influence these group dynamics effectively was considered a challenge in the classrooms. 
Gender aspects have an influence on the situation too, because women are overrepresented in 
the social and care sector. A further challenge is a lack of sufficient intercultural knowledge of the 
different countries, cultures and religions of the teachers. That implied the question how to 
enable individually important learning for learners from strange and common cultural and social 
backgrounds? 
 
keywords: teaching methods, migration, vocational training 

                                                
1 Diakonisches Werk Berlin Brandenburg schlesische Oberlausitz is one of the leading social welfare 
organisations. It is an independent regional association of the Diakonisches Werk of the Protesrant 
Church of Germany.  
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1111 IntroductionIntroductionIntroductionIntroduction    
Adult Education centres experience increasing diversity and heterogeneity of their course 

participants. Participants differ in social, ethnical, and educational background, and they bring 

diverse cultural socialisation and language knowledge with them (Pfabigan 2007:37). This causes 

several challenges for adult education centres and teachers. To cope with the growing 

requirements implies both potential and challenges: to thrive on the potential necessitates 

processes of opening and of changing views on structural as well as on individual level (Bruening 

2004).  

 

The project “NEW VIEW. New methods in teaching migrants” aims at developing new views and 

approaches how to handle the challenges whereby vocational trainings for professions within the 

field of health and social care are in focus. The European Commission supports NEW VIEW within 

the Lifelong Learning Programme, Grundtvig. Researchers and experts from Austria23, Denmark4, 

Germany5, Greece6 and Hungary7 are collaborating in the project that is coordinated by the 

Research Institute of the Red Cross, Austria.  

Teachers are the main target group of NEW VIEW: They are facing different needs and specific 

demands in their classes like diverse educational background, language competences, learning 

styles and more subtle group dynamics on several levels. Thus, their teaching methods do not fit 

in the same way as before. Other pathways are not known or due to several reasons not taken; 

however, they are required though.  

Developing new pathways is also abetting course participants, especially migrants, who are 

confronted with several stresses attending a vocational training: environment, teaching style and 

materials might be new; studying in a different language than mother tongue may cause high 

efforts. Moreover, migrants often experience contempt of their competences and their 

accomplishments. This is especially happening in the context of language. Mistakes in speaking 

and writing are often interpreted as impression of less competence. Our education system reacts 

on these challenges with compensation like special support programmes, through differentiating 

the education offers or with the phenomenon of exclusion.  

                                                
2 Research Institute of the Red Cross, Austria (European Coordination; research, development and dissemination 

Austria) 
3 queraum. kultur- und sozialforschung, Austria (evaluation) 
4 mhtconsult ApS, Denmark (research and dissemination Denmark) 
5 Diakonisches Werk Berlin-Brandenburg-schlesische Oberlausitz e.V., Germany (research, development and 

dissemination Germany) 
6 EWORX S.A., Greece (dissemination) 
7 Institute for Basic and Continuing Education of Health Workers, Hungary (research, development and 
dissemination, Hungary) 
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Special offers are very important though, but there are alternatives and NEW VIEW figures one: to 

adapt teaching methods to the needs of migrants. Sensitive teaching and considering the 

demands of course participants brings out the whole potential, improves cultural understanding 

and has even to this point an integrative aspect.  

Concretely, the project aims to: 

• explore the specific challenges faced by teachers who teach mixed groups (migrants and non-

migrants) and  

• explore the challenges faced by course-participants attending these courses; 

• adapt existing and develop new teaching methods to integrate the demand of intercultural 

education; 

• define methodical-didactical competences and skills which describe the required profile of 

teachers in multicultural adult education; 

• sensitise the vocational teaching community about the impact related to the issue of 

language. 

As a result, a “Tool-Kit” with useful methods for teaching heterogeneous groups will be developed 

and be available in Danish, German, Hungarian, and additionally in English. Intense 

dissemination will support awareness rising and acknowledge enhancing activities. Via website 

and exploitation activities, all collected inputs are spread especially to the vocational teaching 

community. 

 

This report summarises the results of the exploration phase conducted in Germany in English. It 

brings out the findings of interviews with managers, teachers and course participants and 

concretises the main challenges in vocational trainings for each particular interviewee group from 

their point of view. 

2222 Migrants in the German educational system Migrants in the German educational system Migrants in the German educational system Migrants in the German educational system –––– a short overview a short overview a short overview a short overview    

 

Nowadays there are app. 15.3 mill migrants living in Germany8. This constitutes 18,6% of the 

population. Compared to individuals the rate for families is even greater. Every third child is 

growing up in a family from an emigrational background. In the German educational system this 

multifaceted group have different results within this demographic.  Therefore this study focuses 

more on the educational successes and failures of these heterogeneous groups. 

                                                
8 see Bundeszentrale für politische Bildung: Aus Politik und Zeitgeschichte: Lebenswelten von 
Migrantinnen und Migranten. S. 3 http://www.bpb.de/files/R32I01.pdf 
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Before introducing the research process; the migrant demographic, some of their educational 

results and the German educational system are firstly explained. 

2.12.12.12.1 Constitution of the groupConstitution of the groupConstitution of the groupConstitution of the group of migrants of migrants of migrants of migrants        

8.9% of the people living in Germany are foreigners; 9.7% of the people living in Germany are 

naturalized Germans with different country of origin. 

foreigners naturalized Germans 

immigrated foreigners first generation 

(36%) 

32% since 1950 immigrated ethnic 

German immigrants (12%) 

naturalized immigrated foreigners 

app. (20%) 

47% 

foreigners born in Germany second 

and third generation (11%) 

21% people with at least one immigrant 

parent 

ImageImageImageImage    1111: : : : constitution of the constitution of the constitution of the constitution of the people with migrant background (quotet as 100%) with data from thepeople with migrant background (quotet as 100%) with data from thepeople with migrant background (quotet as 100%) with data from thepeople with migrant background (quotet as 100%) with data from the    

statistischen statistischen statistischen statistischen BundesaBundesaBundesaBundesamtesmtesmtesmtes 2006 2006 2006 2006    

Here showed in comparison to the native Germans:Here showed in comparison to the native Germans:Here showed in comparison to the native Germans:Here showed in comparison to the native Germans:    

 
Image 2: Structure of the German population 

Structure of the German population 
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2.22.22.22.2 Education results from migrants compared with native Germans Education results from migrants compared with native Germans Education results from migrants compared with native Germans Education results from migrants compared with native Germans     

Every year some pupils leave school without graduating. A comparison shows more foreign 

migrants9 than native Germans leave school without graduating.  

 

ImageImageImageImage    3333: : : : NonNonNonNon----graduators in comparison (dates from Egraduators in comparison (dates from Egraduators in comparison (dates from Egraduators in comparison (dates from Ersterstersterster Integrationsindikatorenberichtr Integrationsindikatorenberichtr Integrationsindikatorenberichtr Integrationsindikatorenbericht der Beauftragten  der Beauftragten  der Beauftragten  der Beauftragten 

der Bundesregierung für Migration, Flüder Bundesregierung für Migration, Flüder Bundesregierung für Migration, Flüder Bundesregierung für Migration, Flüchtlinge und Integrationchtlinge und Integrationchtlinge und Integrationchtlinge und Integration, Seite 46, Seite 46, Seite 46, Seite 46))))    

 

But the rate of the 18-25-years old non-graduator migrants is less than the amount of the native 

German non-graduators.  

 

ImageImageImageImage    4444: : : : quotaquotaquotaquota    the 18the 18the 18the 18----25252525----years old nonyears old nonyears old nonyears old non----grgrgrgraduatorsaduatorsaduatorsaduators, , , , comparison between the native Germans and the comparison between the native Germans and the comparison between the native Germans and the comparison between the native Germans and the 

second generation migrants born in Germanysecond generation migrants born in Germanysecond generation migrants born in Germanysecond generation migrants born in Germany    (Erster(Erster(Erster(Erster    IntegrationsindikatorenberichtIntegrationsindikatorenberichtIntegrationsindikatorenberichtIntegrationsindikatorenbericht der Beauftragten der  der Beauftragten der  der Beauftragten der  der Beauftragten der 

Bundesregierung für Migration, Flüchtlinge und Integration, Seite 6Bundesregierung für Migration, Flüchtlinge und Integration, Seite 6Bundesregierung für Migration, Flüchtlinge und Integration, Seite 6Bundesregierung für Migration, Flüchtlinge und Integration, Seite 6))))    

                                                
9 see: Integration in Deutschland – Erster Integrationsindikatorenbericht. erstellt für die Beauftragte der 
Bundesregierung für Migration, Flüchtlinge und Integration, Seite 46 

Non-graduators in comparison
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Germans 7% 6,50% 

2006 2007 
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2,10% 

2,40% 

Native Germans 2. Generation migrants, born in Germany 



 

This project has been funded with support from the European Commission. This publication reflects the views 
only of the author, and the Commission cannot be held responsible for any use which may be made of the 
information therein. 
 
Report NEW VIEW  Survey Phase  Deutschland - 8 - 

    

2.32.32.32.3 GermanGermanGermanGerman    educational systemeducational systemeducational systemeducational system    

 

Education is an important value for 74% of the migrant population10. But pupils have to fit into a 

system, which can be described as highly diverse and segregated. The results of PISA studies 

showed, that educational results are highly dependent on the education levels reached and the 

economic and social background of the parents. This requires competent language skills of 

migrant parents and an understanding of the German educational system with its differing 

pathways to enable the various intervention decisions and informed choices for their children’s 

education.   

 

ImageImageImageImage    5555: : : : German educational systemGerman educational systemGerman educational systemGerman educational system, , , , a simplified overviewa simplified overviewa simplified overviewa simplified overview, , , , fromfromfromfrom Wikipedia Wikipedia Wikipedia Wikipedia    

 

Ill-informed educational choices early in their study plans followed by delays in the later 

years causes fractured learning biographies. According to its decentralized structure, school 

education is not homogenous throughout Germany but differs between the different regions. 

These differences concern all aspects of school legislation – character and structure of school 

types, duration of school education, obligatory content, examination rules, holidays, educational 

staff, etc. This raises obstacles for social and local mobility of people.  

The results of Sinus-studies about migrants11 show, that migrants are quite aware that their 

successful establishment in the receptive society is highly related to educational outcomes. The 

higher the level of education within a family and the more urban the region they reside in the 

                                                
10 see: Bundeszentrale für politische Bildung: Aus Politik und Zeitgeschichte: Lebenswelten von 
Migrantinnen und Migranten. S. 5 http://www.bpb.de/files/R32I01.pdf 
11 see: siehe Bundeszentrale für politische Bildung: Aus Politik und Zeitgeschichte: Lebenswelten von 
Migrantinnen und Migranten. S. 11 http://www.bpb.de/files/R32I01.pdf 
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more successful their outcomes. Sadly, especially for immigrants, educational optimism meets 

structural obstacles from a lack of information which leads to poor judgements. Good educational 

results and achievements don not always match results or job positions within German society.  

  

3333 Preparation and acquisition of participantsPreparation and acquisition of participantsPreparation and acquisition of participantsPreparation and acquisition of participants        

 

In Germany the project NEW VIEW is located in the Diakonisches Werk in the regional branch 

Berlin-Brandenburg-schlesische Oberlausitz12. This association is related to the protestant church 

and is head of 430 welfare organisations in the regions Berlin, Brandenburg and schlesische 

Oberlausitz. Therefore it was possible to approach the training institutions within the 

association13. Six managers from schools and vocational training institutions took part in the first 

part of the interview.   

 

Within this interview they agreed to promote the project amongst their teachers. The teachers 

received an invitation letter and met for a focus group discussion. Through mouth-to mouth 

propaganda more teachers were informed about the project and wanted to join at the next 

stages. They were questioned via email. After the initial attendance at the schools followed 

student discussions in focus groups. 

 

All surveys aimed on finding the challenges in heterogeneous classroom in teaching situations in 

social and health trainings from the perspective of the three interviewed groups. 

 

 

 

 

 

    

 

                                                
12 in the following called DWBO  
13 see appendix: list of attending schools 

managers teachers students 

qualitative 
interview 

focus group 
discussion 

focus group 
discussion 

integrating qualitative analysis 
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4444 Research ProcessResearch ProcessResearch ProcessResearch Process    

Most of the managers were interviewed at their schools; one dean came to the office in DWBO. 

The interviews were carried out by the project leader and audio-taped for archival purposes.  

Thirteen teachers participated in the focus group discussion. All attending teachers were women. 

This seems to be due to the high quota of women working in the social and health sector. Most 

teachers were contracted to the schools; four of them are freelance lecturers.    

After an intense introduction and preparation phase the focus group discussion took place and 

small groups of teachers discussed the questions from the questionnaire. In conclusion they 

showed the results to the others participants and collated open questions. As a consequence 

more teachers asked the coordinator to participate in the project. They were questioned via email 

and their statements were collated into the results. 

  

 

ImageImageImageImage    6666: : : : detail detail detail detail photophotophotophoto from the room where the teachers discussion took place from the room where the teachers discussion took place from the room where the teachers discussion took place from the room where the teachers discussion took place,,,, quote from the opera: “ quote from the opera: “ quote from the opera: “ quote from the opera: “RRRRise ise ise ise 

and and and and FFFFall of the all of the all of the all of the TTTTown Mahagonny” from B. Brechtown Mahagonny” from B. Brechtown Mahagonny” from B. Brechtown Mahagonny” from B. Brecht    

““““Paul: Coming to a Paul: Coming to a Paul: Coming to a Paul: Coming to a strangestrangestrangestrange beach, first you f beach, first you f beach, first you f beach, first you feel a bit uncomfortable.eel a bit uncomfortable.eel a bit uncomfortable.eel a bit uncomfortable.    
Jakob: You Jakob: You Jakob: You Jakob: You don’tdon’tdon’tdon’t know where to go to begin with. know where to go to begin with. know where to go to begin with. know where to go to begin with.    
Heinrich: Whom you can Heinrich: Whom you can Heinrich: Whom you can Heinrich: Whom you can screamscreamscreamscream at. at. at. at.    
Joseph: To whom to bow.Joseph: To whom to bow.Joseph: To whom to bow.Joseph: To whom to bow.    
Paul: That is the bad thing coming to a strange beach.”Paul: That is the bad thing coming to a strange beach.”Paul: That is the bad thing coming to a strange beach.”Paul: That is the bad thing coming to a strange beach.”    
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The students were questioned similarly. They were offered the chance to influence what their 

teachers could implement in the classroom through the project. They participated openly 

cooperatively and curiously.  

 

 

ImageImageImageImage    7777: : : : detail photo from the room where the students discussion took place detail photo from the room where the students discussion took place detail photo from the room where the students discussion took place detail photo from the room where the students discussion took place     

“We are baking our teachers ourselves. But how???”“We are baking our teachers ourselves. But how???”“We are baking our teachers ourselves. But how???”“We are baking our teachers ourselves. But how???”    

5555 ResultsResultsResultsResults    

 

5.15.15.15.1 Situation for managers of schools in the social and health sector Situation for managers of schools in the social and health sector Situation for managers of schools in the social and health sector Situation for managers of schools in the social and health sector     

 

5.1.15.1.15.1.15.1.1 InstInstInstInstitutionitutionitutionitutionssss    
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The students can achieve school graduation and can graduate in vocational trainings ultimately to 

leading to a profession. The schools offer part time classes for working people and full time 

classes. The professions taught are:  

• social assistant 

• social aid (one year) 

• teacher for challenged children  

• rehabilitation education 

• pre school teacher 

• registered geriatric nurse 

• basic care 

 

An average amount of 498 students is attending the schools per year.  

 

The schools are strongly influenced by a Christian ethic. This includes equality, participation, 

authenticity and the Christian conception of mankind.   

 

The management is organized by a dean, who is ultimately responsible to a board. In the larger 

schools the different departments have sub-managers. The managers have mostly administrative 

functions. The curricula are defined by the different German states; the schools implement them 

into teaching practices.  

 

The schools are cooperating with institutions like hospitals, day care centres and nursing homes 

for the practical element of the training. A strong connection between the theoretical and 

practical knowledge is of a high value in all schools. Further cooperation partners are schools in 

different European countries, for example Poland, the United Kingdom and the Netherlands. One 

manager, whose school cooperates with the Netherland and Poland, communicated how bad the 

nursing standards are in Poland and therefore the students are not allowed to graduate from 

these countries. But it was possible for the German students to graduate in the Netherlands 

because of their high nursing standards which are equal or in some cases more advanced in 

comparison with Germany.  

5.1.25.1.25.1.25.1.2 Topic studentsTopic studentsTopic studentsTopic students        
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The participating schools all have a protestant religious background. However the second largest 

group of migrants in Germany is of a Turkish Muslim background (app. 36% German wide (app. 

36% German wide14). So the managers expressed the opinion that the amount of migrants and 

their religious background could not easily be compared with that of other schools in Germany.  

They assumed the barriers to apply for a vocational training at a protestant school would be 

perceived as difficult from the Muslim population perspective.  

 

The numbers of migrant students are between 1% and 3% per year in the attending schools. . In 

one school, that teach the basic care, the majority of the students are sent from the 

unemployment office in this school the number of migrant students is significantly higher 

between 30-50%. This indicates the relatively large participation of migrants, compared to native 

Germans, in low level graduation trainings. In vocational trainings with much better graduation 

outcomes there appears to be a relatively small amount of migrants. The rate of 14% Migrants in 

Berlin and 2.6 % in Brandenburg 15 (the states where this research took part) confirms this 

presumption.  

 

                                                
14 see Angaben des Statistischen Bundesamtes: 
http://www.destatis.de/jetspeed/portal/cms/Sites/destatis/Internet/DE/Content/Statistiken/Bevoelkerun
g/AuslaendischeBevoelkerung/Tabellen/Content50/TOP10,templateId=renderPrint.psml 
15 see Angaben des Statistischen Bundesamtes: http://www.statistik-portal.de/Statistik-
Portal/de_jb01_jahrtab2.asp 
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ImageImageImageImage    8888: : : : rate of Migrants in the different trainings, compared to the rate of native Germansrate of Migrants in the different trainings, compared to the rate of native Germansrate of Migrants in the different trainings, compared to the rate of native Germansrate of Migrants in the different trainings, compared to the rate of native Germans        

 

The managers saw little need to change this percentage of immigrant students.  

There is little difference between the drop out rate of students with an immigrant background and 

native Germans.   The survey indicate  migrant pupils with good language skills  as a small 

minority in classes reach equivalent or better results as native Germans. This was confirmed by 

the managers.  

Through the application interviews students are filtered and those without sufficient language 

skills are not allowed to enter the interviewed schools. They get offered a second chance the next 

school year after attending language classes somewhere else. It was reported, that some 

students were willing to follow this course.   

5.1.35.1.35.1.35.1.3 ToToToTopic teacherspic teacherspic teacherspic teachers    

 

To employ a teacher, the ministry of education has to approve the teaching ability of a teacher. 

This is the same for freelance and contracted teachers. This makes sure, that the teachers have 

the necessary content and didactic knowledge. After a pre selection through the deans in 

agreement with the heads of the different departments (if existent) and a valid teaching ability, 

the teachers can be employed. In the case of schools belonging to a greater association, the 

association board has to agree as well.    

In most schools there is at least one migrant teacher with an German educational background. 

The managers reported that this neither advantaged nor disadvantaged the employment 

prospects of a migrant teacher. The questioned managers had not the impression that the 

migrant teachers were considered a role model for migrant students. Whether a teacher is 

considered a role model for the students was judged by the personality of the teacher, and heir 

ability to communicate with the student body. Currently they take no actions to increase their 

number of migrant teachers. The relevant qualification is the main factor for an employment.  

Teachers have a free choice to choose topics for their further education. The managers do not 

take special action to support intercultural education of their teachers. But the managers agreed 

to support NEW VIEW in letting their teachers participate.    
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Teaching teams are scheduled only by qualification and the requirements of teaching. Other 

aspects like age, gender or migrants background have no influence on team building, according 

to the questioned managers.  

5.1.45.1.45.1.45.1.4 TTTTopic opic opic opic heterogeneousheterogeneousheterogeneousheterogeneous groups in the class room groups in the class room groups in the class room groups in the class room    

 

In most of the classes are one to three migrant students. At the school with the participants from 

the unemployment office, the rate in some classes is up to 50%16.  

The questioned managers reported that they have heterogeneous classes in relation to age, 

educational background and knowledge motivation. The schools reported to have no statistics 

about the migrant background of their students. So the quoted numbers are solely approximated 

from the managers.   

The managers reported no disadvantages for the students because of the migrant status; but 

though outsider influence. It would not be relevant consider factors the outside the education 

system. The managers reported certain advantages for migrant students in their classes. “At 

class parties they bring more food and organising the buffet is faster.” The reported advantages 

are highly connected to culturalistic views. They reported students helping each other with 

language barriers. And the students have a strong sense of justice. If the co-learning is not shared 

just, the students withdraw.  

 

The school with exams needing low language skills also offers after failing the first written exam a 

second verbal examination. So the students with lower language skills but strong work ethic and 

good verbal skills get offered a specific alternative.    

 

No manager reported to offer special materials for working with heterogeneous groups. It was 

mentioned not to be a priority. Two managers noted that for future needs it is essential to meet 

the needs of migrant students. The managers reported to have various different sub-groups 

within a class (for example the growing number of teenage mothers) with heavily different living 

conditions. In between the different sub-groups the managers would like to have more dialog and 

interaction.  

                                                
16 siehe Anhang: Tabelle mit Zahlen und Herkunftsländern der Schüler 
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5.1.55.1.55.1.55.1.5 Topic Future PerspectivesTopic Future PerspectivesTopic Future PerspectivesTopic Future Perspectives    

 

The managers reported they expect more migrant students in the future. But one manager said: 

“Well they came to stay here. Than they have to learn to blend in, to fit into our culture.” This 

“blending in” does not get supported from the interviewed schools. The managers see the active 

part of integration in the hands of migrant students. The managers reported strong integration 

expectations towards the migrant students. But the managers seem to identify integration with an 

assimilation of not explicitly expressed German values.  

All managers agreed to use the materials developed from NEW VIEW. But they mentioned, that 

the content of the classes are highest priority and the material is only considers useful when it 

supports the content.  

The managers participated openly and diligently.  

5.25.25.25.2 Situation of teachers in social and health professionsSituation of teachers in social and health professionsSituation of teachers in social and health professionsSituation of teachers in social and health professions        

 

The participating teachers developed a set of questions to the different topics. They wish NEW 

VIEW to answer their questions. 

 

5.2.1 Topic cultural and religious preoccupations of the students  

The questioned teachers reported they perceive two layers of integration; insistence on the 

dominant culture and a need to adapt their cultural belief into the local society. They report they 

tend to refer to the dominant culture or to follow folkloristic descriptions. They report to have no 

experience how to moderate this process of negotiation. For this process they need more country 

specific and religious information.   

Questions:  

• Where is the security in the borderline discussions negotiating different practices? 

(knowledge about different cultures, difference between tradition and religion)  

• How can they increase their knowledge regarding gender roles?  
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• Where do they have to support their opinions and where do they have room for 

negotiations to respond to their students needs?  

 

 

5.2.25.2.25.2.25.2.2 Topic stereotypes and deficit oriented point of viewTopic stereotypes and deficit oriented point of viewTopic stereotypes and deficit oriented point of viewTopic stereotypes and deficit oriented point of view    

 

In some classes the teachers receive information about the background of their students before 

teaching. The teachers indicate two main expectations towards migrant students:  

1. From students with a high educational background, unrecognised in Germany, they see 

the students’ expectations become embittered and despondent. The students show 

contempt towards the „low level of content“in the classes.  

• From students with under sufficient results the teachers expect very few positive 

experiences in their school history. Those students seem to expect to be unvervalued and 

misunderstood.  

Two further problems in the classrooms reported the teachers:  
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• They are cautious about students with over assimilated behaviour. They would react 

carefully towards a student with high individual assimilation expectations. They 

experienced problems in the group dynamic from these students. This was reported to be 

independent from the cause of the high individual assimilation needs (for example 

hearing challenged students).  

• The teachers mentioned partially very low level language skills of native Germans. This 

influences the process of teaching problematically as well.  

The teachers reported the following experiences:  

• sub group splitting with positive and negative effects  
• high level helpfulness  
• overuse of helpfulness is regulated independently from the students  
• introducing cultural aspects is noticed positively (strong social interaction)  

5.2.35.2.35.2.35.2.3 LearningLearningLearningLearning types of migrant students types of migrant students types of migrant students types of migrant students    

The teachers reported the following learning types from migrant students:  

• visual, active  

• practical learning  

From ethnic German immigrants coming from the former Soviet Union they noticed a high affinity 

towards books, witch seems to have no connection to practical behaviour of the students. 

 

Questions:  

How can individual learning experiences be led into trusting and self motivated learning 

(connected to the actual debate about constructivism 17)? 

 

                                                
17 The teacher should enable the student to make individual important connections with the curriculum, 
because it is learnt easier and memorized longer; because the content gets connected cognitively with a 
variety of individual important facts. How can the teachers individualise a common topic for all students? 
see also: Meixner, Johanna/Müller, Klaus (2004): Angewandter Konstruktivismus. Ein Handbuch für 
die Bildungspraxis in Schule und Beruf**. Aachen: Shaker    und 
Reich, Kersten (2006): Konstruktivistische Didaktik - Ein Lehr- und Studienbuch mit Methodenpool auf 
CD. Weinheim: Beltz und Gelberg  
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5.2.4 Language abilities 

All students taught from the participating teachers should be able to understand the classes in 

German. That is the institutional requirement for participation.  

At one school there appears a different situation, because the majority of the students are placed 

in the classes from the unemployment office. There the students often only have a basic 

understanding of German. Various students have had to cancel their classes because of this. 

 

 

Further language classes are not offered, because the ability to speak German is an institutional 

requirement. As further language classes are neither financial viable or could be place in the 

curriculum timetable. Developing better language skills is not considered mandatory for schools 

in the health and social sector.  

The teachers meet a broad variety of language competence. This also includes native Germans 

speakers.  The teachers report about sub-group development within the class room. The students 

tend to help each other. As soon as this offer for help seems to be abused, the “good ones” 

withdraw. “Looser-groups” tend to bring a negative dynamic into the classrooms.  

Questions:  
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How can the teachers influence the group dynamic better? The teachers participating in the 

project perceive a dilemma: there are language problems, which are not supposed to exist 

because of the institutional requirements. How can they improve this problem? 

.  

 

5.2.55.2.55.2.55.2.5 Topic Topic Topic Topic Teaching MethodsTeaching MethodsTeaching MethodsTeaching Methods    

 

Reported methods:  

• Lecturing  

• small groups  

• project work  

• practical guidance (with patients or children or cocking)  

• working in a day care centres  

• feeling and touching through art as an medium ( to reduce differences and make aware of 

all-human in senses as lived and shared in their community)  

5.2.6 Topic Responsibilities 
 
The participating teachers see two sides - the students and themselves - equally responsible for 

the material, the motivation and background knowledge. The teachers perceive it their task to 

each learning, rather than facts. More implicit than explicit they attempt to teach the following: 

• values  

• respectful behaviour  

• violent free communication  

• appropriate closeness - distance behaviour  

• esteem and self-responsibility  

 

Questions:  

How can they use creative techniques to teach medical care? How can the teachers connect the 
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content to individual learner biographies (constructivism)? How can they implement diversity 

supportive techniques into their teaching? 

5.2.7 Topic differences in values and norms 
 
The teachers told the following metaphor:  

Discussions about values and norms often affect participants emotionally which can lead to 

conflict between the parties. To reach a working agreement is NOT to make each other jump 

through a burning hoop. Still the teachers feel as if either they or the students have to jump and 

each party is hesitant to do so. 

 

 

Conflicts mostly occurred from different gender roles: „You as a woman can not tell me anything!" 

"You as a woman can not give me marks anyway!" 

 

These sentences were said from male migrant students mostly to female teachers when the 

student did not feel respected enough. The student seemed to use these sentences to stabilize 

their self esteem. The teachers found this explanation themselves but found no way to deal with 

problem as yet. 

 

Question:  

How can a teacher deal with the acceptable situation reasonably, without losing their 

professionalism or question the students self respect? 
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5.35.35.35.3 Situation of Situation of Situation of Situation of migrant students in health and social pmigrant students in health and social pmigrant students in health and social pmigrant students in health and social professions rofessions rofessions rofessions     

5.3.15.3.15.3.15.3.1 intercultural aspects in intercultural aspects in intercultural aspects in intercultural aspects in their trainingtheir trainingtheir trainingtheir training    

 
Teachers should attempt to show visibly genuine interest in different cultures. This should be a 

implemented into the school curriculum. It could be shown through intercultural days for the 

different countries and in discussions about different cultural practices. The students reported, 

they would like to have role-plays about such topics in classroom. They reported some teachers 

show a lack of knowledge and fear in dealing with different cultures. 

5.3.25.3.25.3.25.3.2 DifferDifferDifferDifferentententent language skills language skills language skills language skills    

 

The students considered writing in German more difficult than speaking. Different language skills 

are reported to influence the group dynamics intensely and teachers often interfere insufficiently. 

Sometimes the questions asked in class are described as being too complicated. To offer some 

form of variation in questions would enable the students’ greater comprehension. Often the 

students would know the answer, after the question was further explained to them. 

Even from classes with only a few numbers of migrant students the different learning skills and 

language skills lead to a split of the class into various sub-groups. They wish their teachers would 

influence these splits into a more balance group dynamic.  

 

Abbildung Abbildung Abbildung Abbildung 9999: Bill Watterson: The Complete Calvin and Hobbes. A: Bill Watterson: The Complete Calvin and Hobbes. A: Bill Watterson: The Complete Calvin and Hobbes. A: Bill Watterson: The Complete Calvin and Hobbes. Andrews McMeel Publishing, 2005ndrews McMeel Publishing, 2005ndrews McMeel Publishing, 2005ndrews McMeel Publishing, 2005    

 

5.3.3 Values and norms in the classroom 

The participating students would like to have more group discussion style of teaching delivery in 

the classroom. They would like further discussions about differing norms and values of different 
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cultures and religions. But they do not expect to get marks for their own beliefs and values. They 

asserted reluctance from their teachers regarding these topics, which they interpret as 

unnecessary fear. 

 

The questioned students exclaimed the wish for stronger leadership, more objectivity and an 

open discussion about German values from the perspective of the teacher. 

 

ImageImageImageImage    10101010: Bill Watterson: The Complete Cal: Bill Watterson: The Complete Cal: Bill Watterson: The Complete Cal: Bill Watterson: The Complete Calvin and Hobbes. Andrews McMeel Publishinvin and Hobbes. Andrews McMeel Publishinvin and Hobbes. Andrews McMeel Publishinvin and Hobbes. Andrews McMeel Publishing, 2005g, 2005g, 2005g, 2005    

 

 

5.3.4 Attitudes and Stereotypes of teachers towards migrants  
 

The students made the observation of a "typical" east-west-difference in teachers attitudes. In 

respect of coloured migrants they perceived the a inferior expectation from teachers of their 

academic development. The bureaucratic obstacles to be observed by students are perceived to 

be difficult to negotiate. The students say, often they feel treated different as outsiders, but no 

worse than native German students. They wish to be treated equally. 

 

• Phenomenon like "favourite students" are reported and detested.  

• The questioned students wish not necessarily to be considered experts of their former 

home country.   

• Stopping class conversations with the phrases like "well, here we do it like this!" they 

disapproved of.  

• Bureaucratic obstacles appeared difficult in many ways in Germany.   
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• The students report no wish for a "migrant bonus" but additional helpful material "We can 

google ourselves."  

• The students wish to use their teachers as academic reference, not only gathering 

information from documentation and research. 

 

5.3.55.3.55.3.55.3.5 Teaching methods Teaching methods Teaching methods Teaching methods     

 

The teaching methods seem to fit the content well, according to the students. But the students 

express their impression, that the teachers have a far better content knowledge than having a 

repertoire of didactic and group dynamic methods. The students expressed their wish the 

teachers would be able to see a difference between lazy and weak students. They want to be 

judged by transparent and valid criteria. The students found a metaphor for their wishes: Their 

teachers should be less fire-fighters (helping when it burns) but more accompanying them 

continuously in their development. 

6666 Interpretation und Interpretation und Interpretation und Interpretation und CCCCritiritiritiriticccc    

 

6.16.16.16.1 InterpretationInterpretationInterpretationInterpretation    

 

The survey shows an inconsistent situation. Teachers and managers report good personal 

interaction. The students express to notice good personal interaction. But at all levels of the 

education experience they express their lack of knowledge and their fears of how to react 

professionally in critical situations with student/teacher interchange. 

 

It appears the German survey offers three domains for the new view project: 

• dealing with numerous language and knowledge differences  

• managing group dynamics and intervention in the class room  

• cultural sensitivity and country specific information.   
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6.26.26.26.2 CCCCritiritiritiriticccc    

The limitation of the survey of protestant schools in the DWBO is that there is an insufficient 

amount of migrants in class to fully represent the full impact of the problems of teaching to 

heterogeneous groups in Germany. But the problems reported appear, according to the literature 

research, to cover most of the teaching problems encountered. Even with a few migrants per 

class most of the problems seem to be representative of the broader picture of the education 

system in Germany. 

 

The second criticisms to generalize the results for all German schools as the entrance 

requirements at the participating schools are different from other types of schools. The entrance 

interviews suggest that the participating schools choose the more eloquent and better educated 

students over the knowledge distant students. Students with poor language skills are rarely 

accepted into the schools. This facet has to be considered in interpreting the results. 

 

The last aspect which needs consideration, in regards to the results, is the gender imbalance in 

the social and health sector. It must be assumed that this imbalance of gender influences the 

male students’ interaction with mostly female teachers. But this aspect was not the main focus of 

this survey. The author denies speculations about the reasons and about the outcomes of this 

imbalance. 
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7777 AAAAppendixppendixppendixppendix        

7.17.17.17.1 ListListListList of participating schools of participating schools of participating schools of participating schools    

 

Ausbildungszentrum Johanniter 

Zinnowitzer Str. 1 

10115 Berlin 

 

Hoffnungstaler Anstalten 

Bernauer Str. 115 

16321 Bernau OT Lobethal 

 

ELISABETH-SCHULEN der St. Elisabeth-Stiftung 

Parkstr. 22 

13086 Berlin 

 

Fachschule für Sozialwesen und  

Berufsfachschule Soziales  

Hermannswerder. 10  

14473 Potsdam 

 

Dietrich-Bonhoeffer-Schule Berufliche Schule des Evangelischen Diakonissenhauses Berlin-

Teltow 

Lichterfelder Allee 45 

14513 Teltow 
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7.27.27.27.2 TabTabTabTable with numbers and Countries of Origin of the migrant studentsle with numbers and Countries of Origin of the migrant studentsle with numbers and Countries of Origin of the migrant studentsle with numbers and Countries of Origin of the migrant students        

    

 

Guessed ranking from managers  Guessed countries of origin  

1 Russia 

2 Eastern Europe 

3 Turkey 

4 Arabic countries 

5 Thailand 

6 Kenya 

7 Sri Lanka 

8 Canada 

9 Brazil 



 

This project has been funded with support from the European Commission. This publication reflects the views 
only of the author, and the Commission cannot be held responsible for any use which may be made of the 
information therein. 
 
Report NEW VIEW  Survey Phase  Deutschland - 28 - 

 

7.37.37.37.3 LiteratureLiteratureLiteratureLiterature    

 

Klaus Antons: Praxis der Gruppendynamik, Hogrefe-Verlag; Auflage: 8., durchges. u. erg. A. (2000) 

 

Auernheimer, Georg. Schieflagen im Bildungssystem - die Benachteiligung der Migrantenkinder. VS Verlag 

für Sozialwissenschaften - Schule und Gesellschaft, GWV Fachverlage GmbH Wiesbaden. 2008 

 

Auernheimer, G . Migration als Herausforderung für pädagogische Institutionen. Opladen. 2001 

 

Auernheimer, G . Interkulturelle Kompetenz und pädagogische Professionalität. Opladen. 2002 

 

Auernheimer, G.; Wagner, U.; van Dick, R.; Petzel, T.; Sommer, G., Ethnische Einstellungen von Lehrerinnen 

und Lehrern und ihr Umgang mit interkulturellen Problemsituationen. Psychologie in Erziehung u. 

Unterricht. Reinhardt Verlag, München 1999 

 

Bildung und Kultur, Leonardo da Vinci. SMILE – System for Migrants, Integration as Lifehelp trough 

education. http://www.na-bibb.de/uploads/publikationen_leonardo_da_vinci/impuls_30.pdf 

 

Beauftragte der Bundesregierung für Migration: 7. Bericht der Beauftragten der Bundesregierung für 

Migration, Flüchtlinge und Integration über die Lage der Ausländerinnen und Ausländer in Deutschland. 

http://www.bundesregierung.de/Content/DE/Publikation/IB/Anlagen/auslaenderbericht-

7,property=publicationFile.pdf 

 

B. Brecht: Aufstieg und Fall der Stadt Mahagonny. Edition Suhrkamp; Auflage: 1 (21. Juni 2006), 

Uraufführung 9. März 1930 in Leipzig 

 

Bundeszentrale für politische Bildung: Politik und Zeitgeschichte: Lebenswelten von Migrantinnen und 

Migranten. Lebenswelten und Werte von Menschen mit Migrationshintergrund in Deutschland. Hybride 

Identitäten muslimischer Migranten. Weiterbildung von Menschen mit Migrationshintergrund. 

http://www.bpb.de/files/R32I01.pdf 

 

Camilleri, G., Learner Autonomy - The teachers View. http://www.ecml.at/documents/pubCamilleriG_E.pdf 

 

Dollhausen, Karin. Integrationsförderung als Herausforderung für Weiterbildungsorganisationen. REPORT 

02/2006 - Zuwanderung und Migration, Zeitschrift für Weiterbildungsforschung, DIE, Bertelsmann 



 

This project has been funded with support from the European Commission. This publication reflects the views 
only of the author, and the Commission cannot be held responsible for any use which may be made of the 
information therein. 
 
Report NEW VIEW  Survey Phase  Deutschland - 29 - 

 

Euscher, G.    Ausbildungsmaßnahmen mit Migrantinnen aus der Perspektive von Entscheidungsträgern. BBM-

Projektforum Dezember 1995 

 

Hamburger, F., Abschied von der Interkulturellen Pädagogik: Plädoyer für einen Wandel 

sozialpädagogischer Konzepte. Juventa Verlag Weinheim und München. 2009 

 

Integration in Deutschland – Erster Integrationsindikatorenbericht. erstellt für die Beauftragte der 

Bundesregierung für Migration, Flüchtlinge und Integration 

 

Kollak, I., Schlechte Zeiten für eine kultursensible Pflegepädagogik? DIE, Interkulturelle Fortbildungen für 

das Personal in der Altenpflege, Bonn. 2003 

 

Meixner, Johanna/Müller, Klaus (2004): Angewandter Konstruktivismus. Ein Handbuch für die 

Bildungspraxis in Schule und Beruf**. Aachen: Shaker  

 

Mikrozensus des Statistischen Bundesamtes 

http://www.destatis.de/jetspeed/portal/cms/Sites/destatis/Internet/DE/Presse/abisz/Mikrozensus,templ

ateId=renderPrint.psml 

 

Nestvogel, Renate, Kann die Aufrechterhaltung einer unreflektierten Mehrheitskultur eine Aufgabe 

öffentlicher Erziehung sein? Zeitschrift für Pädagogik 40, Beltz, Weinheim. 1994 

 

Reich, Kersten (2006): Konstruktivistische Didaktik - Ein Lehr- und Studienbuch mit Methodenpool auf CD. 

Weinheim: Beltz und Gelberg 

 

Eberhard Stahl: Dynamik in Gruppen. Handbuch der Gruppenleitung Weinheim - Basel - Berlin 2002 

 

Statistisches Bundesamte http://www.statistik-portal.de 

 

Szablewski-Çavuş, Petra., “Ich habe da ganz andere Erfahrungen” - Perspektivenwechsel, Gesprächsstile 

und vorgefasste Meinungen im Unterricht Deutsch als Zweitsprache.” REPORT 02/2006 - Zuwanderung 

und Migration, Zeitschrift für Weiterbildungsforschung, DIE, Bertelsmann. 1996 

 

von Löffelholz, H. D. Thränhardt, D., Kosten der Nicht-Integration ausländischer Zuwanderer. Ministerium 

für Arbeit, Gesundheit und Soziales des Landes Nordrhein-Westfalen, Düsseldorf. 1996 

 

Watterson, Bill: The Complete Calvin and Hobbes. Andrews McMeel Publishing, 2005 



 

This project has been funded with support from the European Commission. This publication reflects the views 
only of the author, and the Commission cannot be held responsible for any use which may be made of the 
information therein. 
 
Report NEW VIEW  Survey Phase  Deutschland - 30 - 

 

Zydatiss, Wolfgang, Fachsprache für die Schule- Deutsch für Migranten muss mehr vermitteln als Lesen 

und Schreiben. Tagesspiegel Nr. 20 128. http://www.tagesspiegel.de/berlin/familie/schule/Deutsche-

Sprache-Schule;art295,2693367 

 

    

 


